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ABSTRACT i 
- * . b * Dreams can be used to draw students into an authentic 

expression of» their creativity and to give them some validation for 
t what they are as persons. A "dream seminar" in a writing course* could 
have students read and discuss Whitman's "Leaves of Grass" i log, ' 
report, and discuss their dreams during the course; and explore other 
forms of expressive writing. The dreams would serve as a personal and 
cultural touchstone for the imaginative and the authentic. The public 
sharing of these private experiences reveals the commonality of those 

* experiences while respecting thei authenticity of the individual; 

• Ther^are four functions of the dream seminar: (1) it is "a- 

: self-goy^ned and self-driven class; (2) it i taps creativity directly 
in t$o supportive ways, psychological and rhetorical; (3) it yokes 
together thfe rhetorical polarity of public versus private writing; 
and (4-J it-provides student writing with validation Jind authenticity. 
• % S s ome passible problems with the' dream seminar include avoidence . 
behavior among the students, a »tendeney on I the part of the students* 
to consider the course "sp/ly," an$ t^e respoinsiblity of the teacher ' 
to-barfeflqce the self-growth aspec&Swwi tli acadertiic "evaluations.- Used 
—prope r l yTft a dream somiqar can proou c e a c o ntinual laboratory f 



examination of rhfeto^ical -^resjfjon'sibility and personal interaction 
wijthin the context of creativity and writing that engages in jthe 
evaluation- of literary culture. (HOD) 
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Undoubtedly thete are those who wonder what do dreaMs 
have to with writing — Much less the teaching of writing? 
Or those* who ask how does one "read" son^s of the self in 
such a way that they seeM to have soMe connection with 
dreaMs or dreaning? Or. those who ponder what dreaMs and 

writing (assuning they can be „ connected) have" to do with 

■v 

roles and reponsibilities for . readers? Not supr isicigly , I 
I think I can Make a 'case that will answer* these questions'* 
fot^ r teach a course' which tries to weave all of these 

* * 9 t 

eleMents together,* and^ it, has proven to be a. Most 
productive and interesting class* it is called "DreaMs}' The 
Songs of the Self*" and - it seeks to draw students into an 
authentic expression* of their creativity and to give theM 



soMe validation for w^iat they are as persons through- the 
for Mat of the DREAM SEMINAR ♦ . 

Before atteMpting v tp answer those questions I just 
suggested* let Me explain first exactly, what it is that I 
do, in the classropM and .what I expect it to do in the 
teaching of writing* First* the idea*that I an ' using is 
stolen one — with percussion fron Richard -.M« Jones at The 
Evergreen State College _in Olywpia, Washington 'fror-v his 

* ' » ♦ 

book THE DREAM POET f and if what I say here suggests 

- . V 
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vV - * • 

* a t 

possibilities to you* you should -take 3 look at Jones ^ His 
suggestions* caveats ♦ and :\ericoufragefients are of intense 
help* What I have done i£ sinply tg develope My own version 
of someone else's^idea.* but Jones's idea is such 3 powerful 
one that it is intensely productive . and adaptable to both 
persorral ^tyles and different acadenic situations* What one 
does is to build a class around $n selected and relevant 
academic topic and the dreans .of the class Members and then 
to use the <4lass as a forun for Aiscussion and wr/iting 
aboOt the int^r-relatiorilvps th&t are, discovered* /Jones 
'and his colleagues at Evergr^eh h3 ^| "done coursed b*§ed on 
Freud* "Chaucer > and others* My own (and as I have since 
discovered not so or iginsl ) "adaptation is to center such'a 



-jgtjie.att seminar -in => wr-itiAg ^""r^e whose acadeii ic-^Eoeus--was 
the poetry of Walt Whitfian* My 'students rea<V 2nd discuss 
Whitman's LEAVES OF GRASS i they log? . report* and discus^ 
their" dreans during the course* arid they are required to 
explore other * forns of expressive writing- as well* To stme 
extent* the bent* of this particular class is toward 
creative writing* but that- is only f)»rtl ; y the consequence 



of- the structure* This first group of students just 

\ • * . / 

happened to be (unless inf or nation' circulating about the 

*.»%*•, 

course worked as prje-selfectiort device) interested in 

* * * ■ 

creative writing* Byt regardless of the' type- of - writing* 
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these students do a huge aMount of iti six Major, graded 
(for average) pieces, a daily dreaMlog with reflections and 
responses, and a two hour ' writing assignMent each week 
dittoed and circulated m for^the -class* They can — arid often- 
do — write other things in addition? letters, responses, 
critiques, etc — Most ' of which are generated by.. theM w^th 

CD 

only gentle encourgeMent froM Me^ N 

t ■ < • 

s 

Tne course is set 'up on the tri-partite basis* At 'the 
first Meeting of the week,, we discuss the readings or 
whatever .dreads May te brought to, class — both of these May 



take a little proMpting early \u the *seMeste_r ♦ Then between 

* ' ^ 4 * r <* * : * . 

the first and second Meetings dT t he week; the skid entsare 

asked to wr.i.te two hoars in /response to the readings, the 



dreaMs, or .the discussions (and related — topics)* At the 
second Meeting, \ the '/writings 11 are. read td the class and 

j 4 e 

discussed* And finally the £wo-hour writing assigMent is 

dittoed and circulated the ne}<t^ week, \f or filing and 

further written responses which can be* .focused and 

continued * in sqMe systeMatic way or * be % allowed W. find 

*• * 
their own direction* There* are also a series .of wha,t I call 

"Self-priMer" writing assignMents on/ dreaMs, fantasy, 

narrative, ' etc for those < who seen 9 to b^ dry during a 

particular week} so f ar ( these have, befen needed for only 

about two or three weeks, . and then the .selves of ^thfe 
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« 

students take over * and the teacher's task becones one of* 

» - ■ 

encouraging selection • and editing rather than generation* 

* * * 

• This last semester a class of 14 students used nearly three 

hundred ditto Masters* consumed nearly, 10* reans of 

r • * 

nenograph papers and produced 14 notebooks each weighting 
about two and one halY pounds'* " m - 

* So as you can see* this is particulars a writing ' 

course rather than just a dreaw discussion group* , The 

thrVst of My assumption* the intuit of ny "shared 11 design* 

the goai of My lecture;ttes and facilitation is to get the > 

students writing, ar\d responding ^to writing* and as * Jpnes 

points *out the dreaM seminar is ideal for exactly ' that* 

» * 

"Hreatfs participate in individual creativity* and are usually 



[ " 

*nif ica 



fascinating? they afe centered in individual ^ighiricances 

* » • • 

yet* seen to have ^ recognizable • faniliarity* they* are 
* • ' • - 

coMMon to all individuals while -keeping a unique quality* 

and^they are a personal and 'cultural touchstone for the 

'* • 

.imaginative and the authentic* - Let Me 'underscore that last 

. / (one — the^ are * a personal * AND cultural touchstone for the 

^ J inaginative AND the authentic* Threre is no need here to 

r • 

deveope a defense "of dreafisj there, are More than ' enough 
* pyscfoologists* artists* and others to testify about the 

' ,iMpoi^t of dreafos_that I will not argue for the validity of 

* • 
4 t # . d|;eaMs for the creativity process* But *I do want to argue* 

ERIC- • . .. • ' & • / . • fc 
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like. Jones, that dreaMs are -Most useable iri an acadeMic 

, ' a * 

context, and, that' is where the .creativity (in a context of 

authenticity) 'arguMent is Most iMportant* v • 



A dreaM seMinar i,s. "More than just a ^ouchy-feely fun 
and . gajie^ approach to , writing ♦ , It validates and 

authenticates. writing and creativity in an acadeMic 

• > ' * ' 

. context. It is the individual's • touching- the ' touchstone' of 

j 

his or her- own creativity— in 1 iving^-.-night ly color} it is 
■ ' .-the- individual sensing ^the pattern of- his or ' her own 
significances.}" it is', 'the individual coMprehending the 
t seMiotics g.f his/her own experience} 'and finally it is the 
individual doing\all -'of these in a public fashion, for the' 
"public sharing of .these private-' experiences reveal the 
. coMMonality of those experiences/ the significances, and 
the culture while respecting the authenticity of' the 
individual ♦ . The dreaM seM'inar- becomes ■ a vehicle for both 
validation of personal sub j-ect ivtiy- and tie authentication 
• of cultural ob jectivity It produces 'a continual laboratory 

for'exaMination of rhetorical responsibility and " personal' • 
. -interaction within the Context of creativity and .writing- 

•thtet eng-*ges t ,in that- Most" acadeMic of / activities—the 
'( evaluation- of literary culture* 



There are four Major diMehsions to the function of>a. ' . 
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dreaM seMinar that °? particular interest to 3 teacher 

of writing* One ♦ it , really^ is a self -governed and 

/ 

* 

self -driven class ♦ Motivating is uneess.aryj the* dreaMs 



(within the context of the reading and writing) soon pull 
the class in a s«elf-chosen direction which is of particular 
interest .to the students because it is f rotv theM ♦ for theM ♦ 
and about then* The quality off writing and the quality of 

response becone* uniquely responsible} .for 'the ^tuden^s have 

* T ■ <• 

to learn to be both tdugh and tender ♦ fair and critical ♦ 
op^ri and calculating because they instinctively *.now th^t 
what is being displayed and reacted to is very Much theirs 
and ' their own* Self-discovery and self-expression becoMes 
"their own govenors} they Modulate the responses* they 
f acil itate the explorations* and they necessitate -concern 
for the best expression possible* So as one does not nepd 
tor Motivate*, arte does not need to correct* dne directs and 
facilitates what the student or the class would do* and 
consequently intensifies the ^p^hent icity and validation 
processes* 

A * second dine/ision to the dreaM seMinar is that it# 
taps t.he creative directly in two different and Mutually- 
support^Elve ways — one psychological ♦ ' the other rhetorical*^ 
Psfycfrol'ogically ♦ *bs Jones points out* the process of 



^reaMing *is„ *6he process* of creating' narratives 



which 
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utilize all the devices narratives will need <<Jfetting, 

.viewpoint, sequence, character , symbol , image, etc) The 

dream is not only a creation itself, it alfeo suggests and 

exemplifies all 'the devices of, cr eativity-dne — fMrgtvt — u^e* 

The dream orientation* is obviously welj. suited for creative 

» 

writing situation^ , but it ,/ 3 l so is useful f or ■ nqn-creative 

writing situations, which faring^ me to the rhetorical side 

of creativity* The students, are brought face to face with a 

number of* rhetorical problems by cJream exploration ^and 

discussion* Fop example, they quickly get a sense (probably 

no More), of style, for cjreams are intensely personal* They 

learn quickly to deal with voice and persona because dreams 

push the complexity of - the presenter at. the recepients* 

They quickly sense the power of metaphor and Ttetonomy, the 

capacity of seque'ncipg, the productivity- of symbol \ and the 

complexities of audience* In short, they are d^awn into the 

web of creative language and rh^torit, which can be ancl is 

■• • ' 

applied to o^her kinds of writing' than 'just creative* This 

last "application 11 does take sowe patienoe- : -'-3s\mwch for the 

t * 
"students as ariyope, for It is not direct and s,eemVto be at 

opids .with 0 the directions of a "dream seminar*" But the 

written interactions of th£ students can easily be pushed 

toward non-creative writing issues by a sensitive teacher* 

The thirti dimension to a^ dream^ seminar is also 



Trinity University 

• ' j . • 

particularly a writing issue, for the dreaM seminar yokes 

together like no other technique the rhetorical polarity of 

public versus private — in realities, in styled in Manners, 

i n in a,ge s, -in — syMbulb, irr narrative s , etc* Organs by their 

very nature are private, agd yet they are discussed and 

^responded to publicly* Writing — at' least by it cultural 

functiori-\ias been Ye^arded as private, but reading and 

discussion of it Makes is intensely /public (for the writer 

at leas*t, the readers have a different sent, of flinders 

which also cah be explored)* The ole tf "I know what I want to ' 
• m t 

wrirte, but I just can't do it" is shown here to be the 

" ' 1 

hollow cliche it is, for quickly the issue which Must be 
e ) 

faced— like it is everytiMer we write — is what parts of My 

self aM^I willing to /or* do, I need to) share with this 

.audience* The dreaM seMinar quickly goe'<5 to war, with the 

r 

solipistic defense ploy ' of young (or blocked) writers, foj> 
'it shows theM that their "private" Made "public" is what 
writing is all- about — the concatenation of all sorts of 
"private views" froM all sorts of people for all stfr'ts of 
reasons* The false dichotoMies of pubLic voice vs private 
voice, or pfiyate honesty vs - public ^hyp,ocrisy, or public 
reali1J# vs private reality, or private language vs. p-ublfc / 
language are — if not' laid to rest — put in their proper 
perspective: one is the .buil/ding block 'of the other* The 



* .Trinity University 
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nature of synbeiic interaction is that it uses a nuMber of 

* ' • * • ,.■ ' 

polarities—langue and parole, forn fend content , .structure 
and style, voice and audience, Meaning and expression, 
-etc—ttj weave the tensions of significance, — power, ' 4nd 



aesthetics* One quickly finds' out that tnere is no hiding 
jF>lace fro« the responsibilities of being either a writer or 

a reader* And this brir^gs Me to' My final diMension* 
~~ - . - i ' - 

The fourth, and I think Most . iMportanjb, .diMension of 
the' dreaM seMinar . in\ a' writ ing * class is that it provides 
two* inportant psychological functions for the inexperienced 
writer* .It gives both validation and authenticity* As I 
said earlier, it gives validation of personal subjectivity 
and authentication .to* cultural objectivity* Let Me explain 
what I Mean by those two terMs, for I choose theM to 
reflect the pattern of public vs • P r ivate' tension I just 
Mentioned* Part of the power of the dreaM seMinar is, the 
confrontation—between the public and" private* dimensions bf 
creativity, dreaMing, and writing* The seMinar deMonstrates 
again and again the public validity of private experience, 
the public coMMonality . of private expression, the public 
reception of private creation, etc* The. student sejes again 
and again the coMMonality of his/her experience with ^Kat 
of others in' .creativity , dreaMing, v and writing.\ut at the 
53Me " tine, there is* no need to get lost in sone herd 



10 
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k 

nythos* for the dreans in particular and their' effect upon 

wr.iting . in 'general authenticates the ■ individual experience 

t 

•and expression because it allows the students to see the 
" c ultural cortMonalv t-y-^bo — th e ir — i nd ivi d ual — expr e s s i o n g^— Tfoe- 



direction of the dreans* /the direction of the clas£* tlhe 
direction of the discussion* tjjg^ direction, \ of the responses 
all* are-uniquely fron th«t class gnd those students* but 
there will be sufficient individual differences—if not 
cultural differences to let then sense a useable balance 
between \the public and the private They N know- it r you .know 
it* and Much real interaction is .built on Vie rhetorical 
assunption, that there is a commoh base * the-- individual, can 
utilize, without surrendering his jar. her uniqueness ♦ * Such 
yoking of personal validation with a sens,e of .individual 
authenticity and public authenticity through private 
validation does .Much for. the confidence of the students* 
Writing becomes their own writing* and they wil # l defend it* 
nuture it* 'suffer through ^t* and agonize over it because 
they want it to' present ^then as good they can appear* 

-They f irfd their vdi'ces and they will not be silenced* , 



Now* I would be dishonest if I pretended that all of* 
this works perfectly* There are a number of problens which 
have to be faced in such a class — sone of then seen 
nonUnental ♦ For exanple v * avojidence behaviour * will be 
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. raMpant at first; after all ♦ dreans .are . very personal and 
/the class 'is scary .at first*. A nunber of students will 

drop — if .properly ' inforned — befcayse, sucji discussion is just - 
— tee^f*4efJ^^^ut--t4>e^3r3^ — cone lu — terns wi t hthte if ~ 
gently reminded* The root ; cause of" this avoidence is the 
anxiety one feels about dreading on 'denand* and one* has to 
be tolerant of resistences while pushing students to go on 
with ■ their- dreans*- Refienbep you can't order the to v dre3« on 
dewand or r^dord on denand, it has to be- learned gradually 
and tforked with purpose* expectation* arrd trust* Also* * 
there is a bit of a tendency — uritil the? validation 'and 

authentication* phases take over — to consider such a class 

* « * 

as M too .weird 11 or "too ,silly M to be taken seriously* It 
has the look * of sdne sqrt of academic cotton candtf that 
will in the lop^^X^'ri leave one intellectually ^thirsty *. How 
serious a problem this will be depends on how rtuch • your 
st'wdenlts. are .driven by external standards of learning*. . but 

it is a passing tendency for Most students* They quicks. 

? \ * 

see the practicality of the skills they. learn and sense the _ 

personal tfalue of* what they are discovering*' Also* - the 

c^ass takes a extraordinary snount of tittejarid attention* . 

, If it is to be effective the^ teacher m.yert be involved in 

^the process as Much as "Uje^tuden^* ykfen ne^ps confronting^ 

a nuMber of oneV" o^n cliches about writing /and* the 



12. 
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teaching .thereof* # But Mostly it Means treMendous aMountfe of 

f 

reading and writing* for you have to follow ? the .dreaM 
process "* yourself ^*ftlso^ such a labor intensive class ' 
'suggests this isVw$£> a cla^s for n honors M sections than 
"regular/ 1 students or even ".reMedisl" / students ** but^ eveK 
though I have yet to try the class with such students* £l3M< 
not convinced it needs to be liMited to "honors students J n 
after all ^ everyone dre'aMs and is creative in th^at 
particular sense*' One siMply, needs to try to tap the 
creative source* But it also irue that this class will 
create scheduling probleMs* for its structure and tiMi'ng dfc 
not f it ,nea€ly into the 3 hour a week Mode* So you have to 
struggle with schedulihg probleMs — for the class and with 
the * students* Finally* the greatest pfobleM with the 
seMinar — for the teacher at least — is how to balance the 
self-growth aspects of the class with acadeMic evaluations? 

there is littJLe <Jut~and~dr ied content here* and the forMat 

* 

Means giving a gregt deal' of respect to individual styles* 

"* 

So I suspect is Means higher grading* but My o^n feeling* is 
that such higher- grades reflect ,a better product and - 3 
better producer* 



You have to decide,, if such liMitations are too Much of 



a libility for you or not* But whatever you decide* 3 dreaM 
seMinar is, a defending course for both* students and 
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teacher ♦* It deMands not only huge aMounts of tin& f paper , 
•and writing, it also deMands a keen sense of r'esponsbil ity 
as a reader-v-the topic of this panel, for one Must be- 
accepting without being a pushover? one Must be honest 
without being cynical; one Must be open without b,eing 
transparent J one Must be a** critic without being critical; 
one Must be sensitive without being Mushy? one Must be 
tolerant yet conf ront ive , r suggestive ye£ unintrusive , 
listening without rehearsing, sharing* ar;id still accepting, 



igatlc 



giving and still taking,- ad\ inf intun* J3ne is obligated to 
be authentic, and that is no gfesy task — even for ,a teacher* 
As I tell * the students, being in . &>ch % -class is Mostly 
participating in the <. fullest spettruM of huManness* 
Cheap-shot roles and cookie-cutter responses >ust won't do* 
The goal here is consubstant ial ity — to use Ross Winterowd 's 
terMj what we are after* is the validation and authenticity 
of a rhetorical coMMunity, a creative coMMunity, and a 
hUMan coMMunity* SofaetiMes not knowing or not haviYig a 
ready response is the best thing, for after all the 
.dreaMers's dreaMs are* their own — for good or ill, and part 
of what 'we are about is teaching others that their writing 
is thefr own-^Maybe. f or ill, but hopefully for good* 
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